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LEARNING OPPORTUNITY TASKS contained in this lesson:
□
TASK 1:  Complete the PRE-ASSESSMENT.

□
TASK 2:  Participate in the Expert Jig-Saw.
□
TASK 3:  Discover the parts of a Sketch: Scavenger Hunt          
□
TASK 4:  Examine an Original and Edited Sketch. 
□
TASK 5:  Edit Sketch form for personal use.
□
TASK 6:  Complete POST-ASSESSMENT.
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· Develop the kernel idea of a Learning Experience before investing time in the outline.

· Save editing time when writing a Learning Experience.

· Model the elements of “Power” in a Learning Experience:

· Relation to the Standards

· Intellectual Challenge

· Assessment

· Engagement

· Adaptability

· Technology Integration
TASK 1:
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LEARNING EXPERIENCE PRE-TEST
1. What lesson components are non-negotiable for making subject matter meaningful and advancing student learning?

2. What makes a Learning Experience similar to and different from a Unit Plan?

3. What makes a Learning Experience similar to and different from a Lesson Plan?

4. What is the difference between an Essential Question and a Guiding Question?  Give an example to illustrate your answer.

5. When are the moments to assess during learning?

6. What is the Expert Jigsaw strategy? 

7. Explain the purpose and use of Student Reflection.
[image: image4.wmf]Your reflection:  How are you feeling right now? (keep your thoughts to yourself)
TASK 2:


[image: image5]Directions for Jig Saw Expert Groups
Jig Saw TASK:  Divide into home base groups labeled “A”  “B”  “C”  “D”  “E”.  Once you arrive at your home base, count off by fours to give yourself an EXPERT Number (1,2,3,4).  Move to EXPERT Number groups to complete the task assigned to that expert group, AND answer the following questions.  Later you will share your “expert” insights with your home base group.
Expert Groups and Assigned Segment: 

Check your expert group number
□  #1 Examine THINKING ABOUT WRITING A LEARNING EXPERIENCE.
□  #2 Examine WRITING A LEARNING EXPERIENCE
□  #3 Examine EDITING THE LEARNING EXPERIENCE

□  #4 Examine REFERENCE ITEMS:  Enduring Understandings, Developing Questions, Blooms in Social Studies, When are the Moments to Assess , Reflection
	1.  What is the message of the assigned segment?



	2.  What did you find most interesting and helpful? 


	3.  How will you use this information in your practice?



	4.  What other comments/questions would you like to discuss with your home base?




[image: image6.wmf]Your reflection:  What new insights do you have? (share with large group)
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The following questions can be helpful when thinking about the eight categories that comprise the Learning Experience Outline.

Begin with reflection on the Big Picture for the Learning Experience:

· What content is to be addressed?  Is this centered on a significant/relevant issue or concept?

· What skills might be necessary?

· What learning activities have students done in the past that were successful in reaching targeted understandings?

· Would any be appropriate for this content?  Are new ones necessary?  
· Can the content concept/issue be made into a problem statement/ essential question?

· What processes/procedures might the students need to use?

· What types of products might be suitable for my students?

· Which of these would best give evidence of their learning/understanding?

· How can the student and I evaluate the content and quality of the work?

Design:
Title of the Learning Experience:

· What is the purpose/focus of this learning experience?

· What are the objectives of the task(s)?

Learning Context:
· What Learning Standards/Performance Indicators are assessed?
· What skills are assessed?
· What is the purpose/focus of this learning experience?
· Where/How does this experience connect with the curriculum?  Is it authentic?

· Thumbnail sketch:  What are students doing?  Why is this work important enough to take time to learn it (rationale for the activity(ies)?


· What essential and guiding questions are addressed?

· What do students need to know (from prior experience and new learning) and be able to do to be successful? Are students challenged to build on prior learning?

Assessment Plan:

· How are students involved in determining criteria?  How do they monitor their progress and quality of work?
· Do the criteria reflect the performance indicators, standards, skills, essential/guiding questions?

· How does the teacher collect evidence of student progress?  Which domains are targeted--cognitive, affective, skills?

· What forms/tools are used to document progress?  Checklists? Graphic Organizers? Rubrics? 
· When is the feedback on work in progress formal and/or informal?  When is it diagnostic, formative, or summative?

Student Work:

· What types of work will be submitted to show progress?  For a grade? Think in terms of a “biography” of the student’s work…What did the student do to get to this point?
· Are comments reflecting criteria and teacher’s thinking included?

· How does the work correspond to the assessment of the performance indicators?  the essential and guiding questions?
Procedure:

· What are the roles and responsibilities of students?  What are they doing?  And with what materials?  How do they acquire and “uncover” knowledge and understanding?

· What are the roles and responsibilities of teachers?  What are they be doing?  And with what materials?

· How do students work with each other?

· How do the teacher and student work together?

· What assistance is or is not provided?

· How is student progress supported?

· What and how is technology used for instruction?  How does it enhance/facilitate learning?

· How does the above mirror “best practice” and current research based scholarship to improve learning and assess student performance?

· Is the above adaptable to other situations?  Other classrooms? A variety of students?
Instructional/Environmental Modifications:

· How do I provide for student learning differences?  How can I modify activities or procedures?  What assistance can be provided?  What various methods can be used?  

· How can the physical arrangement of the classroom accommodate the range of abilities and needs of my students?  Seating?  Posting?  Organization?

Time Required:

· How much time for planning and preparation does this take for the teacher?  Before and during?  What are the “parts and pieces” of the teacher’s role and how long might each take?

· How much time is necessary for students to plan, prepare and carry out their work?  What are the “parts and pieces” of the students’ role(s) and how long might each take?  (Indicate length of class period, number of days…)

· How much time might it take to assess?  For you: for the student?  During?  After?

Resources:

· What materials/supplies/references, beyond the norm, might the teacher require?

· What materials/supplies/references, beyond the norm, might the student require?

Reflection:

How might this learning experience be improved to:

· better meet the needs of all students?

· more closely reflect the learning standards of the course?

· connect with other learning standards?

· reflect best practice?
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The Outline
Contact Information:  Patricia Loncto  Email:  patloncto@roadrunner.com  716-745-3211
Note:  

· Sections below are cyclical.  When a change is made to one section it often requires revision to other sections.  

· Use the exact coding and wording for the NYS Standards/PI.

· Keep all writing in present tense except for NYS Standards which are written in future tense in the State documents and for the reflection.

· Keep all writing impersonal except for the reflection.

· Title all handouts and refer to the item with the title throughout.

1. CONTEXT

1. List NYS Learning Standards and performance indicators that are assessed, in priority order.  Assessed means students show evidence of the attainment of the performance indicators.

2. Circle key action words (use, express), key content words/phrases (standard English, fact) and qualities (skillfully, clearly) from step 1. These words become the VOCABULARY LIST referred to throughout these instructions. (examples are taken from ELA commencement level performance indicators)

3. Give a rationale for the importance of the Learning Experience, using the VOCABULARY LIST to help you.

4. Describe where the Learning Experience fits into the school curriculum (grade, course, unit).

5. List what knowledge and skills students need to know and be able to do “Prior” to the Learning Experience and “As A Result” of the Learning Experience using the VOCABULARY LIST.  Also include procedural learning such as “use power point”, “work cooperatively”.

2. ASSESSMENT PLAN

1. Design a “summative assessment”.  A summative assessment summarizes student performance on larger portions of learning at the end of a major block of time.  Examples of tools for this purpose are: demonstrations in authentic simulations, presentations, projects, portfolios.  The assessment must contain the following characteristics if it is to be considered a “distinguished level” Learning Experience:

a) Real audience and purpose (authentic): Requires that the audience be beyond the classroom and has a purpose that students can experience the benefits and consequences of their work.

b) Academic rigor: Demands that students search for in-depth understanding through systematic research and inquiry using a variety of research strategies such as oral interviews, surveys, computer searches, etc.

c) Levels of thinking: Uses Bloom’s higher levels of thinking such as application (solve a problem), analysis (identify relationships), synthesis (accomplish a task after devising a plan), evaluation (make a critical judgment based on internal and external criteria).

d) Explicit scoring: Both teacher and students identify and articulate the performance indicators for the task in rubrics that effectively distinguish the levels of performance.  Checklists, scoring guides, self-evaluation with the rubric, and other evaluative tools are used prior to assigning a grade using the rubric.  (Include a distinguished level exemplar to illustrate the highest level of performance resulting from the Learning Experience).

e) Elaborate communication: Requires elaborate communication of knowledge, skills, and process through written work, artistic creation, oral performances, exhibitions, teaching opportunities.

f) Metacognition:  Feedback is specific and comes from self, teacher, and peers; takes the form of ongoing reflection questions, checklists, self evaluation with rubrics while completing the assessment; encourages revision to produce quality.

g) Flexibility in content, strategies, products, time: Allows student-generated choice of content and strategies; time allotment is flexible to accommodate differences among students and among the products/performances selected. 

2. Design “formative” assessments.  Formative assessments guide the instruction of students. They are a collection of evidence of progress toward meeting the learning standard performance indicators.  Examples of tools for this purpose are observation, group discussion, journal writing and reflection, graphic organizers, portfolios, checklists, scoring guides, logs, skill applications, role play, teacher-student conferencing, and rubrics:

a) Reflection is the process of thinking and commenting about the thoughts, behaviors, feelings, struggles, and triumphs one experiences along the route toward a destination.

b) Graphic organizers provide a framework for identifying and categorizing information.  They provide the means for teachers to determine a student’s thought process during completion of the task in order to create intervention strategies where needs are evident.

c) Rubrics specify the criteria for assessment by describing the quality for each of the important aspects of learning, not just what is easy to count and score.

3. It is educationally sound to also design “diagnostic” assessments when the instructor is unsure of the student’s knowledge base or skill level.  Diagnostic assessments identify what the student knows or can do before the learning, thereby helping the teacher plan instruction. When compared to the summative assessment for the specified learning, the diagnostic assessments also become evidence of growth as a result of learning.  Examples of tools for this purpose are journal writing and reflection, graphic organizers such as a concept map, pre-test, and on-demand application of a skill.

4. STUDENT WORK

1. Collect samples of student work and assessments that reflect different levels of student performance from “distinguished” to “on-level” to “below-level” achievement.

2. Include comments reflecting the basis for teacher’s assessment.

3. Procure parent permission slip for selected student work and delete last names from work.

5. PROCEDURE

1. Use a “Lesson Sketch” graphic organizer to specify essential and guiding questions, performance indicators and performance skills, assessments, learning opportunities, teaching strategies, and reflection opportunities. The Sketch is useful when thinking through the learning activities that must occur in order for the students to competently address the challenge of the summative assessment.

2. The Sketch visually aids in the alignment of the standards, learning opportunities, and assessments. As changes are made to one of these sections, the other sections may need to be revised.

3. Develop Essential and Guiding Questions.

4. Develop the daily student learning opportunities. Be sure to include the use of technology and accommodations for students with special needs.

5. Design corresponding diagnostic, formative and summative assessment tools.

6. Write a procedural explanation to describe the actions of students and teachers and the interactions among and between students and teachers that support student progress toward attainment of the learning standards and performance indicators being assessed. The focus of the steps should be mainly about the students.   It is assumed the steps are what the students do therefore it is not necessary to repeat the word “student”.  But it IS necessary to state “teacher” when they are performing the action. Try to start the steps with a verb about what the students are doing.  It is also helpful to state if the action is being performed by students individually, in pairs, small groups, or large group.

6. RESOURCES

1) Specify unique human, material, and online resources needed by the student to successfully complete this Learning Experience.

2) Specify unique human, material, and online resources needed by the teacher to successfully teach this Learning Experience. 

7. INSTRUCTIONAL/ENVIRONMENTAL MODIFICATIONS

Describe the procedures used to accommodate the range of abilities in the classroom and physical modifications of the classroom setting.
8. TIME REQUIRED

For each aspect of the Learning Experience, state the amount of time for planning, implementation, and assessment for the teacher and for the student.

9. REFLECTION

1. Offer personal comments on the Learning Experience expressing such ideas as why this lesson was developed, what you learned designing and implementing the Learning Experience, how it was reviewed by peers prior to submission, and what you learned from the review.  Include comments by students or peers.

2. Suggestion:  Keep your own personal reflection journal as you write and teach the Learning Experience.   Include your feelings and reactions when designing and implementing.
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  EDITING THE LEARNING EXPERIENCE   

DRAFT   TIP SHEET

Learning Context

· Have you described the overall purpose of the Learning Experience?

· If the Learning Experience has many phases, is the ultimate goal clear?

· Have you written out the entire wording of the New York State Learning standards that you are referencing?

· Have you listed the Performance Indicators under the related standard?

· Have you selected Performance Indicators that are directly related to the Learning Experience and are tied to the assessment process?

· Where does the Learning experience fit into the New York State core curriculum, if there is one for the area you are writing about?

· How is the Learning Experience part of a district curricular requirement?

· What prior knowledge do the students need in order to succeed in the Learning Experience?

· What prerequisites are necessary?

· What basic skills should be reviewed?

· Is there vocabulary that should be introduced prior to the Learning Experience?

· Do students need specific skills (e.g., computer, design, laboratory, etc.)?

Assessment Plan

· Are the assessments tied directly to the Performance Indicators?

· Is it clear who is carrying out the assessment (students in class, small groups, students with teacher, teacher alone, etc.)?

· Are the assessment tools tied to the performance indicators?

· If there is a rubric, when do students create/review it with the teacher?

· When you use teacher observation to assess student performance, what are you looking for? 

· What are your methods/tools for documenting teacher observations?

· Did you identify how student progress is supported and monitored?
· Are blank copies of all the assessment tools included in the Learning Experience?  

Student Work

· Does the student work show the range of student achievement (distinguished, proficient, developing)?

· Have you scored the student work?
· Do you include comments on the student work that indicate what further learning needs to take place?

· Are the student work copies fairly neat so they can be read by others?

Procedure

· Have you provided a step-by-step description of what the students do and the teacher does? The focus of the steps should be mainly about the students.   It is assumed the steps are what the students do therefore it is not necessary to repeat the word “student”.  But it IS necessary to state “teacher” when they are performing the action. Try to start the steps with a verb about what the students are doing.  It is also helpful to state if the action is being performed by students individually, in pairs, small groups, or large group.
· Did you provide sequential information about the instructional process, with full titles of handouts and other resources?

· Did you provide clear details so that teachers can envision the Learning Experience and see how to replicate it in their own classrooms?

Instructional/Environmental Modifications
· Did you plan for inclusion of students with special needs?


· Did you plan the classroom environment?

· What are the minimum space requirements needed?

Time Required
· How much classroom time is needed to carry out the Learning Experience?  What is the length of the class period?  Are schedule changes made to accommodate the Learning Experience?

· How much time does it take to plan, review assessments, meet with groups outside of the classroom, etc.?

· Can the Learning Experience be modified to save time?

· What related activities are taking place at the same time in other classrooms?

Resources
· Do you cite resources that you used (e.g., textbooks, workbooks, or other publications)?

· Do you include Internet website addresses?  Have you checked them recently?

· Are there basic resources that must be available in order to implement the Learning Experience?

· Do you have suggestions about where teachers can obtain supplies that are needed for the Learning Experience (e.g., pieces of wood, Styrofoam, special types of paper, empty soda bottles, etc.)?
· Are there alternatives for teachers who do not have similar resources (e.g., computer labs, rugs on the floor, laboratory facilities, color copies)?

· Have you included basic information for the teachers, such as words written on the board, reserving the auditorium, setting up a classroom library, etc?

Reflection
· Why did you choose to write this particular Learning Experience?  What makes it important to you and your students?

· What did you learn from implementing this Learning Experience?

· When you had this Learning Experience reviewed by colleague(s), what did you learn and how did you change the Learning Experience?

· What other thoughts would you like to express about the Learning Experience?
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Enduring Understandings

Developing Questions

Blooms in Social Studies

When are the Moments to Assess

Reflection
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Ideas taken from a variety of internet sites created from workshops and publications referencing Understanding By Design authors Grant Wiggins and Jay McTighe
Enduring Understandings refer to the big ideas we want the students to understand after they have forgotten many of the details. 

How does one go about determining what is worth understanding amid a range of content standards and topics?  Grant Wiggins and Jay McTighe suggest making choices by using the following model when establishing curricular priorities.  
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Understanding by Design Model

Grant Wiggins, Jay McTighe


Outer Circle: Worth being familiar with answers the question “What can learned if there is time or can be learned as general information that provides background?”

Middle Circle:  Important to know and do answers the question “What prerequisite knowledge and skills need to be learned to reach the Enduring Understanding?”

Inner Circle:  Enduring understanding answers the question “Why is this topic worth studying?”
Characteristics of Enduring Understandings:

· Provide the learning context that anchor unit of study 
· Are the big ideas that reside at the heart of the discipline
· Have value beyond the classroom
· Require uncoverage of abstract or often misunderstood ideas
· Offer potential for engaging students
Examples of Enduring Understandings
· Cooperation, rights, respect, and responsibility create an orderly and productive learning environment, establishing the foundation for citizenship.

· Art is communication.
· Epic heroes reflect the culture from which they emerged.
· Culture, media and social pressures influence health behaviors.
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1. Design “essential” questions.  Essential questions uncover the important ideas that get at matters of deep and enduring understanding.  These types of questions:

· cannot be answered in a sentence;

· are content standards and performance indicators in question form;

· go to the heart of the discipline;

· recur naturally throughout one’s learning in the discipline;

· raise other important questions;

2. Design “guiding questions”.  Guiding questions are more subject and topic-specific. These types of questions:

· grow from, point to, and uncover essential questions;
· have no one obvious right answer;
· are deliberately framed to provoke and sustain student interest;
· are sequenced so that they lead naturally from one to another;
	Essential Questions
	Guiding Questions

	Must a story have a moral, heroes, and villains?
	What is the moral of the story of the Holocaust?

Is Huck Finn a hero?

	What is light?
	How do cats see in the dark?

Is light a particle or a wave?

	What is wellness?
	How do support systems influence wellness?

What is a balanced diet?

	When does parenting begin? End?
	What are the roles and responsibilities of parents?

Where do parents learn their roles and responsibilities?

	Why leave home? (Unit on Immigration)


	What pushes or pulls people to immigrate?

What were the attitudes toward immigration in different historical periods?

What were the results of these attitudes on the immigrants? On the long time inhabitants?

	Where does personal freedom end and responsibility to family and society begin? (Unit on Prohibition in Social Studies, Substance Abuse in Health Ed)


	What leads people to substance use and abuse, and what are the alternatives?

Why are some substances legal and others illegal?

How do laws affect the way people behave?

What legal issues, health issues, and economic issues arise as a result of substance use and abuse?

	How do advancements in technology and science affect society? (Unit on Great Depression in Social Studies, Health in the workplace in Home and Career Skills, Mass Production in Technology, Graphic Arts in Art)


	How do advancements in technology and science affect economic depression and expansion of job opportunities?  When in history has this happened?

How did mass production contribute to the growth of suburbs?

What are the advantages and disadvantages of using assembly line production?

How do interchangeable parts make products and replacement parts more effective?

How does mass production increase accuracy, quality, quantity, and affordability of products?

How did mass produced products create a catalyst for art nouveau?

How important is a logo in identifying and marketing a company and its product?
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Bloom’s in Social Studies
Essential Question:  Why might one continent be a better place to live than another?

Know:  learn info



Task: list continents

Guiding Question: 



What are the continents?

Compare: understand


Task: alphabetize, then rearrange according to size

Guiding Question:



How do the continents compare in size?
Apply:  use




Task” classify according to east and west, then north and 

south

Guiding Question:



Which continents could be classified as Northern, 

Southern, Eastern, Western?
Analyze: examine specific parts 
Task: compare, contrast climate, population, and terrain
of information 

Guiding Question:



How are the continents the same, and how are they 

                                                                              different from one another?
Evaluate: judge info


Task: rank order which continent want to visit and why

Guiding Question:



Which continent would be your first choice to visit 

and why?

Synthesize: do something new

Task: describe a perfect continent

with information

Guiding Question:



What would your idea of a perfect continent look 

like? 

Create:  generate new ideas,  

construct, produce, invent
products


Guiding Question:



What can you create that would “better”







North America?  Create it.
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WHEN ARE THE MOMENTS TO ASSESS?
Assessment Moments, Stakes, and Purposes, Examples
	Moments
	Stakes
	Purposes
	Examples

	DIAGNOSTIC

(before teaching to determine what student already knows)
	Low Stakes
No grade given
	-to assess

-gather data,

-to diagnose

students’

knowledge and

skills,

-plan for

instruction,

-place children,

-secure additional

service

	· concept map

· quiz or test

· on demand task

· on demand application of skill

· reflection

	FORMATIVE

(while teaching to give students opportunities to self-correct)
	Low Stakes
Used for self-evaluation.

Used to inform teacher’s practice.

Grade may or may not be given
	-to critique

-to gather data and give feedback,

-to monitor or

adjust instruction,

services
(sometimes scored and averaged)

	· review quiz or test

· portfolio item addition

· teacher-student conference

· journal, log

· think aloud

· skill application through role play

· observation check list

· peer review
· reflection
(combined with student, peer, and teacher  checklists, rubrics and anecdotal notation)


	SUMMATIVE

(after teaching for culminating evaluation)


	High Stakes
Grade given
	-to gather data and evaluate

-to make decisions

regarding grades,

promotion,

graduation
	· test

· portfolio submission

· demonstration of a complete skill in an authentic/near authentic situation

· presentation

· project
· reflection
(combined with teacher and possibly student or peer evaluative checklists, rubrics and anecdotal notation)


REFLECTION
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Reflection is the process of thinking and commenting about the thoughts, behaviors, feelings, struggles, and triumphs one experiences along the route toward a destination.  The destination may be a goal one has set or a product one is creating.  Reflection may be silent, oral, or written.  It may be shared or not shared.  Through reflection we make careful observations, begin to self-assess and examine where we have been as well as where we could go.  The questions that follow may serve as guides to aid in the thinking-commenting process.  They shouldn’t be answered like questions on a test, but rather be mulled over in the mind and selected for their value to the individual person, goal or product.  Some questions may lead to others that you discover yourself.  Some questions may be useful in some situations, but not in others.  Reflection questions are not graded for “right or wrong” answers but may be graded for depth of thought.
General Sample Questions:

· The main thing I will remember from this project is…

· A learning experience from this project that I can use in my future is…

· How important is/was this – to you?

· Do/did you follow any particular plan or routine? How was it effective/ineffective?  

· What do you see as your particular strengths at this time?

· What have you learned about yourself by doing this?

· What would you do differently next time?

· Where did your ideas/motivation come from?

· Is there something you would like to investigate before doing something like this again?

· If you could keep on working on this – what would you do next?

· Is there anything about this … that still puzzles or intrigues you?

· What was easiest for you to do?

· Did you ever get stuck? What did you do?

· What does this – tell others about you?

· What does this illustrate that you can do?

· How do you think you might feel about this – six months or a year from now?

· If your product/performance were written up in a book, what would you write in a “forward” and/or “afterward”?

· If you were asked to judge your work, what would you find its strengths and needs to be? 

· What helps you be creative?

From: Teaching for Understanding  pages 80, 125

· What do you really understand about…?  What is confusing?

· How does what you learned connect to other learning?

· How has what you’ve learned changed your thinking?

· How will you use what you’ve learned?

· What grade/score do you think you deserve?  Why? 
· How could you improve (your score on a rubric)?
Teaching/ Learning Strategies
[image: image17.wmf] Expert Jigsaw Overview http://esol.sbmc.org/esol60/strategies.htm :
1. May be used for dividing material to be read into logical sections. 

2. Youth are divided into HOME groups depending on how many sections of material are to be covered, e.g., three sections of material will require home groups of three members (or multiples of three). 

3. Youth number off in home groups. 

4. All youth then go to EXPERT groups where they read and discuss the section of material assigned to that expert group and complete any other tasks assigned to expert groups, such as prepare a 2-question quiz to administer to home group, outline the material, prepare a transparency/ chart including main points of the material.

5. Youth then return to home groups and teach their section of material to other members of their group and complete any additional tasks assigned to home groups. 

HOME Groups:
Number in home group will vary depending on size of group and number of sections of reading material. 3-6 in a group is best. A jigsaw may be described by the number in each group, e.g., a three-legged jigsaw has three sections of material to be covered and three members in each home group (or multiples of three).
Home groups count off by number of sections of reading material, e.g. for a three-legged jigsaw each group of three would count off 1, 2, 3. 

EXPERT groups:
All number 1's from all home groups gather in an area of the classroom, all 2's in an area, etc. to form expert groups. Each expert group is to read and discuss the assigned section of material, and prepare to teach the assigned section to members of their home group. 

HOME groups:
Youth return to home group and teach the material on which they became experts to their group members. Once each "expert" has presented, the group may be assigned a task which may be varied according to the goals of the teacher e.g., decide on the most important points from each presentation, decide how the sets of material are related, answer specific questions about the material. Each group may be required to produce a product to share with the class, if desired.
Additional notes: Groups of 3-6 (both home and expert) are best so try to divide material so that your groups will have this number. If you have a class of 33, and have three sections of material, so that you would have 11 groups of three, then have two expert groups for each set of material so your expert groups will be smaller. With uneven numbers, you may have more than a single 1 or 2 or 3 in a home group. In that case, one expert will present part of the material and the other expert the remainder. Everyone must become an expert and present.
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Directions:  Examine and analyze a Sketch to answer the following questions.

1. What is the relationship between the Essential Question, Guiding Question(s), Reflection Question in the sketch?

2. Locate the first Standards/PI in the NYS Desk Reference and list the page in the Desk Reference:            Standard/PI code:


Page # in Desk Reference
3. Locate the first assessment tool and state the Learning Opportunity when the tool is used and state the PI being assessed.

Tool:

Learning Opportunity:
Standard/PI:
4. List 3 verbs that indicate the action of students during the learning opportunities.

1.


2.


3.
5. In what tense is the Learning Opportunity section written?  Why this tense?

Tense:






Why?
6. From reading the Sketch how do you know what the teacher is doing in contrast to what the students are doing?

7. Summarize the “big idea” for this lesson.

[image: image19.wmf]Your reflection: In your opinion, is the sketch useful to you? Why?/Why not? (share with the person next to you)
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	Lesson Sketch   includes learning opportunities and activities that the teacher uses to engage students. These activities describe what students experience or do in order to attain the lesson’s objectives and the NYS Standards/Performance Indicators.


Organizing Center and Essential Question allow the teacher to connect lessons and to make the unit as cohesive as possible by providing a theme and an overarching question designed to create student interest and summarize the direction for the entire unit.

Student Guiding Question(s) allow the teacher to connect lessons and to make the unit as cohesive as possible by breaking the essential question into smaller scaffolding questions.

NYS Standards/Performance Indicators are specific criteria/objectives for identifying what students are expected to learn and be able to do.

Objective(s) specifically state what is being done by students that is observable and measureable.
Assessment Tool(s) can be recall-based, performance-based, product-based, and process-based (reflections).  They provide concrete evidence of learning.  Assessment must be aligned to the stated performance indicators, that is, they must show what each student knows and can do in relation to the performance indicators that the lesson sets out to accomplish.  They result from engagement in the Learning Opportunities.
Skills are subject-related actions/procedures students learn, practice, and apply, numerous times, with positive reinforcement and support in a variety of tasks/situations.

Learning Opportunities include lesson activities that the teacher uses to engage students in learning.  These need to consider a number of criteria, including (a) sensitivity to multiple learning styles and intelligences; (b) inquiry questions and experiences; (c) flexibility and choice; (d) academic rigor; (f) incorporation of higher order thinking and ELA skills; (g) requirements stipulated by school district.  The Learning Opportunities are stated in terms of what the STUDENTS are doing, not the teacher.
Teaching Strategies NOTES are details about the lesson that the teacher wants to remember about his/her part in the learning such as a teaching strategy explanation, classroom management, resources, etc. 

Student Reflection Opportunity/Question support students’ meta-cognitive processes and allow them to reflect on different aspects related to learning. These include: the processes used to learn (i.e., how did you solve that problem?), the merits and shortcomings of their products and performance (i.e., what is the best part of your essay?), their feelings and thoughts as learners (i.e., what aspects of this work are you finding most challenging?), 

and their learning as a whole (i.e., what is the most important thing you learned this week?).
LESSON SKETCH TEMPLATE
	Discipline:  
	Grade Level:  
	Teacher:  

	Organizing Center: 
	Essential Question: 
	Length of Periods: 

	Lesson Components
	Day ______________

	Student Guiding Question(s) 

What questions direct this lesson and connect to the essential question? 
	· 

	NYS Standards/PI What do you want your students to know and/or be able to do by the end of this learning?
	· 

	Objective(s):

What is specifically being done by the student that is observable and measurable?
	· 

	Assessment Tool(s)

How do you obtain evidence of each student’s learning?
	· 

	Skills What steps/procedures do you want your students to learn during this lesson?
	· 

	Learning Opportunities

What are the students doing during this lesson?


	· 

	Teaching Strategies NOTES:
What is the teacher doing during this learning?

	· 

	Student Reflection Opportunity/Question 
How do students connect their learning to their personal lives?
	· 


Quality Sketch and Learning Experience Rubric

Daemen College

	CRITERIA
	2 - Proficient
	1 - Competent

	Relation to the Standards/PI
	Standards/PI selected are directly related to the following:  essential/guiding question(s), objectives, learning opportunities and assessment tools.  


	Alignment to selected Standards/PI is unclear and/or inaccurate.



	Alignment of Components
	Objectives, Skills, Learning Opportunities and Assessments are aligned and support one another.


	Relationship between Skills, Learning Opportunities and Assessments is confusing.  They appear to be separate and unrelated.



	Challenge/Engagement
	Learning Opportunities are likely to challenge and engage students through age-appropriate interest and level of difficulty, a connection to real-life situations, active participation and applications in higher levels of thinking.


	Learning Opportunities show a potential for lack of motivation by being too easy or too difficult, irrelevant to the age group, by requiring tasks that do not have application in the real world, and or appear as busy work.

	Construction of Knowledge
	Students discover content and understanding by virtue of their active participation in the performance activity.  Students explain, interpret, evaluate, and synthesize information.  Answering the question(s) will require in-depth examination on the part of the student.


	Students are given information to learn in such detail that they merely repeat that which is already known.  Answering the question(s) will only require memorization or an obvious response.


ORIGINAL                    I-Five Planning Guide LESSON SKETCH



DATE: 5/13/08
	Discipline: Library
	Grade Level:  5th
	Teacher : Mary Ellen Aureli

	Organizing Center: Primary Resources
	Essential Question: 
How are primary sources important?  
	Length of Periods: 30 minutes

	Lesson Components
	Day 4
	
	
	
	
	

	Basic Needs addressed 
	In the column at the right check those needs that apply when appropriate to the statements made in the sections below.  S=safety, LB=Love, Belonging, P=Power, FR=Freedom, F=Fun
	S
	LB
	P
	FR
	F

	Student Guiding Question(s)
	How do I write a memory book submission?  What should I write about?  How long should it be?  What elements of style should I use in my writing? What writing strategies should I use for my submission?  How can I make it interesting to the reader?   What other primary sources can I contribute to the memory book beyond my own personal submission, to make the entire memory book more interesting and meaningful to me, my classmates, teachers, and family? 
	
	
	
	
	

	NYS Standards/PI What do you want your students to know and/or be able to do by the end of this learning?
	ELA RD 5.3. b. Use established criteria to analyze the quality of information in text

ELA WR 5.2. d. Use resources, such as personal experiences and themes from other texts and performances, to plan and create literary texts

ELA LS 5.1.a  Follow instructions that provide information about a task or assignment

SS 5.1.n  Describe historic events through the eyes and experiences of those who were there
	
	
	
	
	

	Assessment Tool(s)

How do you obtain evidence of each student’s learning?
	Memory book submission rubric 


	
	
	
	
	

	Skills What steps, procedures do you want your students to learn during this lesson?
	Identifying primary sources (eyewitness accounts of events) 

Writing first person narratives, drawing original illustrations, taking photographs and creating other original primary sources

Expressing emotions through one’s own words, photographs and illustrations

Writing grammatically correct sentences

Using proper mechanics in writing – spelling, punctuation, capitalization

Writing paragraphs with main ideas and supporting details

Using rich vocabulary

	
	
	
	
	

	Learning Opportunities

What are the students doing during this learning?

Label the segments of learning by:

Introduction

Instruction

Integration

Implementation


	Introduction:  5th grade memory books from previous years are on the table.  Librarian addresses full class, and explains that students will be receiving a grade for their memory book submission.  Together, we will determine what makes a great submission.  Take a few minutes to look at the memory books again (we examined them previous week.)

Instruction, integration and implementation: Students, librarian and teacher read together and discuss five examples of memory book submissions from years past.  Librarian projects them on the screen, and reads them aloud while students read along.  By way of small group and full class discussion, the group identifies what makes each memory book submission acceptable, and what could be done to improve quality.   Criteria are added to the rubric by the librarian.

Librarian explains that any additional submission beyond one’s personal memoir will likely result in a “Pulitzer Prize” for that student. These extras are very important to the memory book as a whole, as students have seen for themselves by reading Memory Books from previous years.

Explain examples of Pulitzer Prize  winner and Best Seller..
	
	
	
	
	

	Teaching Strategies NOTES:
What is the teacher doing during this learning?
	1. Use marker board to create the beginnings of a Memory Book Submission rubric.  There are four columns – Pulitzer Prize - 4, Best Seller - 3, Rough Draft - 2, Outline 1.

2. Explain to the students that we are going to spend a little time discussing what it takes to write a great submission for the 5th Grade Memory Book.  Together, we will create a rubric, or a guide, for you to use when you write your memory.   The memory book is by 5th graders for 5th graders.  You get to decide what is acceptable, and what will make it great. 

3. Show signed copy of Pulitzer Prize winning memoir Angela’s Ashes by Frank McCourt.  Explain how he was a retired high school English teacher, and started writing his memoir when after he retired in his 60’s.  This was his first book.  His mother was very angry with him when the book was published because his story was about a terrible, poverty-stricken childhood in Ireland. His baby sister and twin brothers died of starvation.  He and his other brothers barely survived.   

4. Show copy of Harry Potter book.   This is an example of a best seller.  It has to sell 1 million copies to be called a best seller.  It is a book that many people know about, and buy, and share with each other.    
5. Pulitzer Prize winners and best sellers are examples of a writer’s very best efforts.
6. Every student’s memory book submission should be either a best seller or a Pulitzer Prize winner.

7. Let’s talk about how to get there. 

8. Project a short, developed, but not particularly interesting memory book submission on the screen, read aloud to class as they read along. 

9. Direct students to discuss with a partner what they liked and what they didn’t like about it. 

10. Regroup as a whole class.

11. Ask, what did you like about it?  Not like?  Is it ready for publication? Why or why not?  Is it Pulitzer, Best Seller, Rough Draft or Outline? What would you do to improve it?

12. Add the student-elicited criteria to rubric.

13. Project a more personal submission on the screen.   Repeat steps 9-12.

14. Project an more interesting, concise submission on the screen.  Repeat steps 9-12. 

15. Project an overly long, rather boring submission on the screen.  Repeat steps 9-12.

Note: I am looking for phrases such as “grabs the reader” “unique” “personal” “fun to read” “concise” “positive” and will rephrase student suggestions back to them so that we can include these in the final rubric.
	
	
	
	
	

	Student Reflection Opportunity/Question
	Each student receives a blank notecard to jot ideas down for what memory or memory they are thinking about writing about.
	
	
	
	
	

	Homework
	Students are asked to write their memory book submission for homework, using the rubric we created together as a guide.
	
	
	
	
	


EDITED VERSION
I-Five Planning Guide LESSON SKETCH



DATE: 5/16/08

	Discipline: Library
	Grade Level:  5th
	Teacher : Mary Ellen Aureli

	Organizing Center: Primary Resources
	Essential Question: 
How are primary sources important?  
	Length of Periods: 30 minutes 

	Lesson Components
	Day 4
	
	
	
	
	

	Basic Needs addressed 
	In the column at the right check those needs that apply when appropriate to the statements made in the sections below.  S=safety, LB=Love, Belonging, P=Power, FR=Freedom, F=Fun
	S
	LB
	P
	FR
	F

	Student Guiding Question(s)
What questions direct this lesson and connect to the essential question?
	-How do I write a memory book submission?  

-What should I write about?

-How long should it be?

-What elements of style should I use in my writing? 

-What writing strategies should I use for my submission?

-How can I make it interesting to the reader?   

-What other primary sources can I contribute to the memory book beyond my own personal submission, to make the entire memory book more interesting and meaningful to me, my classmates, teachers, and family? 
	
	
	
	
	

	NYS Standards/PI What do you want your students to know and/or be able to do by the end of this learning?
	ELA RD 5.3. b. Use established criteria to analyze the quality of information in text

ELA WR 5.2. d. Use resources, such as personal experiences and themes from other texts and performances, to plan and create literary texts

ELA LS 5.1.a  Follow instructions that provide information about a task or assignment

SS 5.1.n  Describe historic events through the eyes and experiences of those who were there
	
	
	
	
	

	Assessment Tool(s)

How do you obtain evidence of each student’s learning?
	Memory Book Submission Rubric 


	
	
	
	
	

	Skills What steps,/procedures do you want your students to learn during this lesson?
	-Identifying primary sources (eyewitness accounts of events) 

-Writing first person narratives, drawing original illustrations, taking photographs and creating other original primary sources

-Expressing emotions through one’s own words, photographs and illustrations

-Writing grammatically correct sentences

-Using proper mechanics in writing – spelling, punctuation, capitalization

-Writing paragraphs with main ideas and supporting details

-Using rich vocabulary
	
	
	
	
	

	Learning Opportunities

What are the students doing during this lesson?

Label the segments of learning by:

Introduction

Instruction

Integration

Implementation


	Introduction  

1. 5th grade memory books from previous years are on the table  

2. Librarian addresses full class, and explains that students will be receiving a grade for their memory book submission.  Explain to the students that we are going to spend a little time discussing what it takes to write a great submission for the 5th Grade Memory Book.  Together, we will create a rubric, or a guide, for you to use when you write your memory.   The memory book is by 5th graders for 5th graders.  You get to decide what is acceptable, and what will make it great. 

3. View examples of Pulitzer Prize winner and Best Seller.

4. Together, class determines what makes a great submission and takes a few minutes to look at the memory books again (class examined them previous week.)

5. Examine a signed copy of Pulitzer Prize winning memoir Angela’s Ashes by Frank McCourt.  Librarian explains how he was a retired high school English teacher, and started writing his memoir when after he retired in his 60’s.  This was his first book.  His mother was very angry with him when the book was published because his story was about a terrible, poverty-stricken childhood in Ireland. His baby sister and twin brothers died of starvation.  He and his other brothers barely survived.   

6. Examine a copy of Harry Potter book.   This is an example of a best seller.  It has to sell 1 million copies to be called a best seller.  It is a book that many people know about, and buy, and share with each other.  

7. Librarian explains that Pulitzer Prize winners and best sellers are examples of a writer’s very best efforts.  Every student’s memory book submission should be either a best seller or a Pulitzer Prize winner.  Let’s talk about how to get there. 

Instruction, integration and implementation

8. Students, librarian and teacher discuss five examples of memory book submissions from years past.  Librarian projects them on the screen, and reads them aloud while students read along.  

9. Develop a rubric by way of small group and full class discussion for a memory book submission by following steps 9-18.  Identify what makes each memory book submission acceptable, and what could be done to improve quality.  Librarian uses marker board to create the beginnings of a Memory Book Submission rubric.  There are four columns – Pulitzer Prize - 4, Best Seller - 3, Rough Draft - 2, Outline 1. 

10. View a short, developed, but not particularly interesting memory book submission on the screen.  Librarian reads aloud to class as they read along. 

11. Discuss with a partner what they liked and what they didn’t like about it. 

12. Regroup as a whole class.

13. Librarian asks, what did you like about it?  Not like?  Is it ready for publication? Why or why not?  Is it Pulitzer, Best Seller, Rough Draft or Outline? What would you do to improve it?

14. Librarian adds the student-elicited criteria to rubric.

15. View a more personal submission on the screen.   Repeat steps 9-18.

16. View a more interesting, concise submission on the screen.  Repeat steps 9-18. 

17. View a overly long, rather boring submission on the screen.  Repeat steps 9-18.

18. Librarian explains that any additional submission beyond one’s personal memoir will likely result in a “Pulitzer Prize” for that student. These extras are very important to the memory book as a whole, as students have seen for themselves by reading Memory Books from previous years.
19. Answer reflection question on notecard.
	
	
	
	
	

	Teaching Strategies NOTES:
What is the teacher doing during this learning?
	· I am looking for phrases such as “grabs the reader” “unique” “personal” “fun to read” “concise” “positive” and will rephrase student suggestions back to them so that we can include these in the final rubric.
	
	
	
	
	

	Student Reflection Opportunity/Question

How do students connect their learning to their personal lives?
	What makes writing worth reading?
	
	
	
	
	

	Homework
	Write their memory book submission for homework, using the rubric created together as a guide
	
	
	
	
	


LESSON SKETCH
	Discipline:  ELA
	Grade Level:  4
	Teacher: Morgan Kinne

	Organizing Center: Poetry
	Essential Question: How can poems help memory?
	Length of Periods: 45 minutes

	Lesson components
	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	Student Guiding Question(s)
What questions direct this lesson and connect to the essential question?


	-How can poems help memory?



-How do organizational patterns (mnemonic devices) help one remember information?

-How are acronyms and acrostics similar?
	-How can poems help memory?



-How do organizational patterns (mnemonic devices) help one remember information?
-How does word choice engage the reader?
-What resources are available to help with word choice

-What questions can the writer ask when editing?
	-How does word choice engage the reader?
-What resources are available to help with word choice?

-What questions can the writer ask when editing?

	-What are the steps in the writing process for acrostic poems and editing?
	-What are the steps in the writing process for acrostic poems and editing?

-How can poems help memory?


-How do organizational patterns (mnemonic devices) help one remember information?



	NYS Standards/PI
What do you want your students to know and/or be able to do by the end of this learning?

	ELA Writing

3d, 1c

ELA Listening

1a

ELA Speaking

1b
	ELA Listening

1a

ELA Reading

1b, 1c


	ELA Writing

1c, 2e, 4c

ELA Listening

1a, 4b

ELA Speaking

4b,4c

ELA Reading

1c
	ELA Writing

1c, 2e, 4c

ELA Listening

4b

ELA Speaking

4b, 4c

ELA Reading

1b, 1c
	ELA Writing

1c, 2e, 4c

	Assessment Tool(s)
How do you obtain evidence of each student’s learning?
	-Diagnostic Question journal entry

-T charts (2)

-Mnemonic poem

	-Student Rubric score for teacher’s work
	-Poem Prewriting

-Writing Process Checklist

-Teacher/Student Conference

-Illustration draft
	-Illustrated Student Acrostic Poem

-Poem Prewriting

-Writing Process Checklist

-Student/Teacher Rubrics, Peer Comments/Rubric score
	-Illustrated Student Acrostic Poem

-Poem Prewriting

-Writing Process Checklist

-Student/Teacher Rubrics

	Learning Opportunities
What are the students doing during this lesson?
	Diagnostic Assessment:
-Pose diagnostic question for students to answer in their journal.

Anticipatory Set: 

-Brainstorm what like/dislike about poetry.  Teacher lists ideas in a T-Chart on the overhead. 

-Teacher introduces activity by reading poems in different forms (rhyme, free verse, acrostic, limerick, etc). 

-Discuss commonalities/differences about selected poems (vocabulary, theme, word selection, relation to students’ lives, appearance, rhythm, etc.).

-Examine special types of poems: acronym and acrostic. T

-Notice similarities/differences between the following poems: (Teacher writes ideas in T-Chart on overhead.) 

Huron

Ontario

Michigan

Erie

Superior

Energetic personality

Motivated to learn

Interesting girl to get to know

Loves cheerleading competitions

Yawns every morning

-As a class, create a mnemonic (either acronym or acrostic) about something the students are studying in a content area.  Possible suggestions are: weights and measures, New York State, a book the class/reading group is reading, rules for spelling, etc.
-Brainstorm criteria that meet the goals discussed earlier in the lesson, and that could be used as the basis of a rubric for the acrostic poem task.
	-Discuss acrostics purpose: phrases are used to help remember information that would be otherwise too lengthy/complicated to remember. Emphasize that reading acrostic poems is easier and quicker than reading paragraphs. 

-Show example of acrostic poem. (Use the SOAR title of the learning experience as a sample.)

-Discuss assignment: you are going to make an acrostic poem about your summer topic. Discuss purposes of assignment: get to know each other, practice self-monitoring skills, develop an appreciation for poetry, and improve memory through mnemonic devices.
Modeling: 

-Show exemplar acrostic poem about summer. 

-Review Student’s & Teacher’s Acrostic Poem Rubrics and components. Have a pre-developed rubric but edit it the night before to include the student’s ideas/grade level vocabulary.  Discuss meaning of each category and use exemplar to reveal attributes.  

-To further explain the “Voice” row on Rubric: brainstorm list of adjectives and verbs associated with the five senses. (i.e.: Touch: slimy, grainy, squish, splash). 

-Distribute Poem Prewriting and Writing Process Checklist worksheets.

-Using think aloud, model prewriting steps and implementation of checklist while students follow along; however, teacher creates acrostic poem about topic of winter instead of summer (parallel task). 

-During think aloud discuss: 

  *Audience – Who will be viewing our poems? (students, teachers and parents)

  * Punctuation - Why should/shouldn’t we use it? When do we use punctuation? Where should it be located? (phrase vs. sentence) (Phrases share thoughts and do not have punctuation; therefore, our poem will not include punctuation because we are not using complete sentences.)

  * Phrases – Why are descriptions more effective than one-word answers? (Not descriptive enough).

  * Acrostic word – What should the acrostic word be? (Needs to relate to topic, be longer than four letters long, and be easily associated with a picture.)

  * Using resources for vocabulary – Where can we look to assist in finding words to match our acrostic word? (Peers, Teacher, dictionary, thesaurus, etc.)
-Model the 3 Step Edit process using think aloud.

-Use overhead or enlarged copy of winter acrostic poem to model conferencing with students. 

-Have students review work and score using a Student Rubric to gain familiarity. 
-Edit rubric with students if necessary to improve their understanding.
-Pose reflection question for discussion.
	Guided Practice:
-Allow individual students 5 minutes to brainstorm phrases about the topic of summer vacation using their Poem Prewriting. 

-Have students share ideas from brainstorm section (Step 1). Alert students to listen for sentences, and help each other think of ways to shorten thoughts.

-Let students choose acrostic word relating to topic of summer. 

-Students write word vertically with one letter on each line.

-Students create phrases using ideas from brainstorming sheet. Be sure the first letter of the first word in phrases corresponds with the letters of the vertical word.

-Students use the 3 Step Edit process to revise their own work. Students use the Student Rubric, dictionaries, a spell checker, the teacher, and other students’ to help during the editing process.

-Each student conferences with teacher to discuss relation to theme, inclusion of title, mechanics, flow, use of phrases, punctuation, and spacing. Notations are made where students need to make corrections. Student’s Acrostic Poem Rubric is used to focus conversation during conference.

-Students correct their work individually, seeking teacher assistance if needed.

-Each student conferences with teacher to discuss an appropriate illustration for the student’s poem. Teacher needs to approve the students’ ideas before they are allowed to publish poem. 


	-Once teacher has approved students’ illustration, students may create artwork. 

-Students lightly draw guidelines with ruler on which to write phrases, title, and by line (or may use technology depending on classroom skills and resources). 

-Words are first written in pencil. Students are encouraged to use the writing style (manuscript or cursive) depending on teacher preference for this task. 

-Teacher checks over students’ penciled final copy. Suggestions are discussed regarding spelling errors, spacing, and incorrect information by using the rubric as a guide for self-evaluation. Students correct mistakes.

-Students trace over their penciled work in fine-tipped black marker to increase readability and improve display properties.

-Students score their own work using the Student’s Acrostic Poem Rubric.

-Partners check over their peer’s work for errors and use the Rubric to score. Peer suggestions are made where student can improve.

-Students are allowed to make revisions one last time.

-Students turn in packet: the illustrated acrostic poem, Poem Prewriting worksheet, Writing Process Checklist, and completed Student’s Acrostic Poem Rubric.
-Score student work using Teacher Acrostic Rubric.
-After students hand in work, they use computers to create an acrostic poem. Go to Acrostic Poems by Read, Write, Think on the World Wide Web at:http://www.readwritethink.org/materials/acrostic/. Let students follow computer prompts to create a poem about the topic of their choice. (See acrostic FLOWER)


	Independent Assessment:

-Students create an acrostic poem about a topic from a content area using student packet materials: the Poem Prewriting worksheet, Writing Process Checklist, and completed Student’s Acrostic Poem Rubric.

-Students turn in packet: the illustrated acrostic poem, Poem Prewriting worksheet, Writing Process Checklist, and completed Student’s Acrostic Poem Rubric.
-Score student work using Teacher Acrostic Rubric.


	Teaching Strategies NOTES:
What is the teacher doing during this learning?
	-Ensure students see how both poems provide information: HOMES is an acronym that lists, whereas EMILY is an acrostic that explains/describes.  Both poems are non-fiction and provide information for the reader.  They are mnemonic devices because they help one remember information.   
	
	
	
	

	Student Reflection Opportunity/ Question  How do students connect their learning to their personal lives?
	Do you like poetry?  Why or why not? (Diagnostic Question)
	What did you find interesting about today’s lesson?
	What did you find easy today, difficult today?

(opening question of conference)
	
	


LESSON SKETCH TEMPLATE
	Discipline:  ELA
	Grade Level:  4
	Teacher: Morgan Kinne

	Organizing Center: Poetry
	Essential Question: How can poems help memory?
	Length of Periods: 45 minutes

	Lesson components
	Day 6
	Extended Practice Learning Opportunities:

1. Allow students to publish an acrostic poem using technology. Students may use graphics programs and word processors to create a professional copy of their poem.

a. Additional Publishing:

Present acrostics on morning announcements (read and/or show)

Photograph and post on class website, and/or in class newsletter.

2. Read untitled poem by Judy Anne to class as students listen and create images. Put on overhead/pass out and re-read—ask students to follow along.

a. Go through each stanza individually with students to create imagery and determine the message of the poem. Have students share what they are picturing. Dramatize if needed. 

b. Pose questions to students: Who/what is the poem mostly about? What does rivulets mean? Why do you think the author chose this word? What is the message of the poem?

3. Read Introducing a New Me from Put Your Eyes Up Here by Kalli Dakos aloud to students.  Re-read with students (use overhead).

a. Distribute and explain Poem Study worksheet.

b. Allow students to complete Think-Pair-Share and hand in work.

c. Post index card messages. Allow students to openly sort their messages according to commonalities. Discuss how many messages do not use the same words, but say the same thing.

4. Pass out Post-It™ notes and ask students to write down one topic/area they would like to read about in poetic form. (Notes may be posted somewhere, and then taken down as poetry for that subject has been shared. This can be a continuing activity throughout read-alouds and content areas.) 

5. Read non-fiction poems. Sample poems may be about: weather, animals, people, places, activities, etc. Discuss how poems can be used as a reference to learn new information which is one reason why familiarity with poetry is important.  

6. Provide books of poetry for students to read through and gather new information. (Possible books listed in Reference section)

7. Provide poster paper separated and labeled into four sections for subject areas: ELA, Science, Math, and Social Studies. Allow groups of students to work together to create a list of topics in which it would be beneficial for students to create acronyms/acrostic poems of their own to remember and/or understand information.  Remind students that all subject areas can be studied this way! Allow groups to share responses. 

Notes:

· The procedure is fluid based on daily need allowing for additional material to be integrated, omitted, or shifted to another day.

· The procedure has been edited; therefore student work and assessment does not match.

	Student Guiding Question(s)  What questions direct this lesson and connect to the essential question?

	-Do you like poetry?  Why or why not?

-How can poems help memory?

(Summative Questions)
	· 

	NYS Standards/PI
What do you want your students to know and/or be able to do by the end of this learning?
	ELA Writing

3d


	· 

	Assessment Tool(s)

How do you obtain evidence of each student’s learning?
	-Illustrated student acrostic poems

-Summative Question


	· 

	Learning Opportunities

What are the students doing during this lesson?
	Closure:

-Students volunteer to read one of their poems. Teacher shares his/her original poem. Sample is as follows:

Motivated to always do her best                                

Outgoing personality


Reads lots of books

Goes on vacation

Always drinks coffee

Needs to feel loved and appreciated

-Pose summative and essential journal question. 

-Compare to diagnostic response. 
	· 

	Student Reflection Opportunity/ Question 

How do students connect their learning to their personal lives?
	-Do you like poetry? Why or why not? 

-How can poems help memory? (Summative Questions)
	


LESSON SKETCH 

	Discipline: Professional Development 
	Grade Level:  Adult
	Teacher:  Pat Loncto

	Organizing Center: Designing Curriculum
	Essential Question: What makes learning happen?
	Length of Periods: 3 hours

	Lesson Components
	Day 1

	Student Guiding Question(s) 

What questions direct this lesson and connect to the essential question? 
	· What makes a Learning Experience similar to, and different from, a Unit Plan? A Lesson Plan?
· What makes a Sketch similar and different from a lesson plan?

	Interstate New Teacher Assessment and Support Consortium Standards (INTASC) What do you want your students to know and/or be able to do by the end of this learning?

“The candidate” is each participant in this lesson.
	· Standard 1 – Knowledge of Subject Matter
The candidate understands the central concepts, tools of inquiry, and structure of the discipline he or she teaches and can create learning experiences that make these aspects of subject matter meaningful to students.
· Standard 4 – Multiple Instructional Strategies The candidate understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.
· Standard 7 – Instructional Planning
The candidate plans instruction based on knowledge of subject matter, students, the community, and curriculum goals.
· Standard 8 – Assessment of Learning
The candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.
· Standard 9 – Professional Development
The candidate is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals) and who actively seeks out opportunities to grow professionally.

	Assessment Tool(s)

How do you obtain evidence of each student’s learning?
	· Pre-assessment
· Jigsaw questions

· Scavenger Hunt worksheet

· Post-assessment
· Reflection

	Skills What steps/procedures do you want your students to learn during this lesson?
	· Jigsaw teaching strategy
· Writing a Learning Experience

	Learning Opportunities

What are the students doing during this lesson?


	· Take Learning Experience Pre-assessment.
· Jigsaw: THINKING ABOUT WRITING A LEARNING EXPERIENCE, WRITING A LEARNING EXPERIENCE,  EDITING THE LEARNING EXPERIENCE, REFERENCE ITEMS: Enduring Understandings, Developing Questions, Blooms in Social Studies, When are the Moments to Assess, , Reflection.
· Debrief by asking for new insights.

· Examine a Sketch using Scavenger Hunt worksheet.
· Examine the Original and the Edited version of Mary Ellen’s Sketch.  Share with partner how the edited version is an improvement over the original.

· Place parts of the Sketch in the order that suits individual learner’s thinking process when designing curriculum, tape in place.

· Explain Homework and MY Performance Indicator vocabulary list worksheet.

· Take Post-assessment.
· Answer Reflection Question on Post-test after comparing the pre with the post.
· Group sharing.

	Teaching Strategies NOTES:

What is the teacher doing during this learning?


	· Gather materials:  packets, highlighters (optional to use), jigsaw cards
· Gather several NYS Desk References for grades 4,5

· Cut up sketch parts and place in envelope for each candidate to sort, scotch tape to hold together or let candidates cut sketch themselves (scissors)

	Student Reflection Opportunity/Question 
How do students connect their learning to their personal lives?
	· How has your knowledge grown?

	Homework  (OPTIONAL)
	· Begin a Sketch using the appropriate worksheets from today’s lesson and the worksheet: MY Performance Indicator vocabulary list



	Extension Day 2
	· Assessment Lesson including creating rubrics, with learning opportunity to create a rubric for sketch development


Interstate New Teacher Assessment and Support Consortium (INTASC) Standards Evidence that INTASC Standards assessed.
	Standard Areas
	Evidence

	Standard 1 – Knowledge of Subject Matter
The candidate understands the central concepts, tools of inquiry, and structure of the discipline he or she teachers and can create learning experiences that make these aspects of subject matter meaningful to students.

	The candidate analyzes a lesson sketch, the planning tool for writing a learning experience.  This analysis demonstrates how well the candidate understands how to create learning experiences that include central concepts (NYS Standards/PI), tools of inquiry (Essential and Guiding Questions, Learning Opportunities), the structure of curriculum development that aligns instruction, assessment and meaningfulness to student. 

	Standard 2 – Knowledge of Human Development and Learning The candidate understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.
	NA


	Standard 3 – Instructional Strategies for Diverse Learners
The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.
	NA


	Standard 4 – Multiple Instructional Strategies The candidate understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.
	The candidate will practice a variety of instructional strategies around critical thinking, problem solving and performance skills during the learning opportunities which should translate into his/her ability to use these strategies when designing curriculum.

	Standard 5 – Motivation and Management
The candidate encourages an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interactions, active engagement in learning, and self-motivation.
	NA


	Standard 6 – Communication and Technology
The candidate uses knowledge of effective verbal, non-verbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.
	NA

	Standard 7 – Instructional Planning
The candidate plans instruction based on knowledge of subject matter, students, the community, and curriculum goals.
	Candidates examine processes involved in planning instruction by analyzing curriculum documents and drawing conclusions about the congruence among the subject matter, students, and curriculum goals.

	Standard 8 – Assessment of Learning
The candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.
	In this case, the learner IS the candidate.  Numerous opportunities are given for the candidate to understand and use formal and informal assessment strategies through personal experience by completing graphic organizers that document thinking, and to share these in socially acceptable ways with peers and teacher.

	Standard 9 – Professional Development
The candidate is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals) and who actively seeks out opportunities to grow professionally.
	Numerous opportunities are given for the candidate to reflect individually and with peers. 

	Standard 10 – School/Community Involvement
The candidate fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well being.
	NA


What do you know now? [image: image21.wmf]LEARNING EXPERIENCE POST-TEST
1. What lesson components are non-negotiable for making subject matter meaningful and advancing student learning?

2. What makes a Learning Experience similar to and different from a Unit Plan?

3. What makes a Learning Experience similar to and different from a Lesson Plan?

4. What is the difference between an Essential Question and a Guiding Question?  Give an example to illustrate your answer.

5. When are the moments to assess during learning?

6. What is the Expert Jigsaw strategy? 

7. Explain the purpose and use of Student Reflection.
[image: image22.wmf]Your reflection:  How has your knowledge grown?  (answer on the back)
[image: image23.wmf]RESEARCH-Driven
Teaching and Learning
Before beginning to write a Learning Experience it is wise to ask the following questions:
THE ESSENTIAL QUESTIONS:

· WHY DOES “THIS” MATTER FOR THE STUDENT?

· IS MY TEACHING TIME FOR “THIS” JUSTIFIED?

THE GUIDING QUESTIONS:  

· Is the skill appropriate for this topic?

· Are the strategies appropriate for this topic and this skill?

· Are the strategies appropriate for this age?

[image: image24.wmf]  MY Performance Indicator Vocabulary List
Name:







NYS Standards Area:
Grade Level:






Title of Learning Experience:                                               






Brief description of the related series of lessons (LE):
NYS Standards and Performance Indicators:

	Performance Indicator Codes
	Nouns
	Verbs
	Adjectives

	
	
	
	


Sample

[image: image25.wmf]  MY Performance Indicator Vocabulary List
Name:
 Jennifer P. Molfese
      NYS Standards Area: MST Standard 4 Science (Living Environment)
Grade Level: 4 

      Title of Learning Experience:  Living Environment







Brief description of the related series of lessons (LE):
In September there are two lessons covering Living Environment PI 1, 2 and 5, and then one lesson taught using the interactive Living Environment word wall.  

NYS Standards and Performance Indicators:

MST Standard 4: The Living Environment: Students will understand and apply scientific concepts, principles, and theories pertaining to the physical and living environment and recognize the historical development of ideas in science.  

Key Idea 1: Living things are both similar to and different from each other and other living things.

1.1 Describe the characteristics of and variations between living and nonliving things. 

1.1a Animals need sir, water, and food in order to live and thrive.

1.1d Nonliving things can be human created or naturally occurring

Key Idea 2: Organisms inherit genetic information in a variety of ways that result in continuity of structure and function between parents and offspring. 

2.1 Recognize that traits of living things are both inherited and acquired or learned.  

       2.1a Some traits of living things have been inherited (e.g., color of flowers and number of limbs of animals). 

Key Idea 5: Organisms maintain a dynamic equilibrium that sustains life.

5.2 Describe some survival behaviors of common living specimens.  

      5.2b Animals respond to change in their environment, (e.g., perspiration, heart rate, breathing rate, eye blinking,

              shivering, and salivating). 

      5.2e Particular animal characteristics are influenced by changing environmental conditions including; fat storage

              in winter, camouflage, shedding of fur.  

ELA Grade 4 Reading Standard 1:  Students will read, write, listen, and speak for information and understanding.

RD 4.1.12 Use graphic organizers to record significant details from informational texts
	Performance Indicator Codes
	Nouns
	Verbs
	Adjectives

	Day 1:

MST4     1.1a, 1.1d, 2.1a

Day 2:

MST4     5.2b, 5.2e

Day 3:

ELA RD 4.1.12

	· animals, air, water, food, nonliving things, traits, living things 

· environment, animals characteristics, fat storage, coat thickness, camouflage, shed fur

· graphic organizers, details, informational texts 
	· need, live, thrive, human-created, inherited 

· respond to change, influenced change

· read, write, listen, speak, use graphic organizers, record details
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Understanding by Design Model

Grant Wiggins, Jay McTighe









Enduring understanding

Important to know & do

Worth being familiar with



Enduring Understanding: At the “heart” of the unit.  If you walked up to a student on the street 5 years from now, what you would want them to remember.  

Important to know and do: Concepts that you would want students to achieve mastery on.

Worth being familiar: Enrichment or concepts that you are introducing but may not assess.










