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Education for a Lifetime of Learning

EDU 327 – Teaching to the Standards 

 A Writing Intensive (WI) Course: 

Designed to meet the presentation component of the Daemen College core requirement.
Class Day and Time:
TBA

Semester:

TBA

Instructor:

Jeff Arnold 
Phone: 839-8379  
E-mail: jarnold@daemen.edu

Office:


Thomas Reynolds Center for Special Education

Office Hours:  

 TBA

Web Site:

http://www.daemen.edu/offices/teacher_leader/experiences.php




Department Mission

The mission of the Education Department at Daemen College is to ensure that our graduates, through participating in active discourse and practica opportunities, posses the following: pedagogical knowledge; understanding regarding equity, diversity and exceptionality; professional skills necessary for reflective practice, thereby enhancing professional growth.  In doing so, we believe that we graduate life long learners/teachers who, like all Daemen graduates, are prepared for life and leadership in an increasingly complex and interdependent world. 

Department Philosophy

The Philosophy of the Education Department at Daemen College is to promote faculty and teacher candidate commitment to an established paradigm for life long learning.  The Education Department’s learning community is committed to master teacher educator, professional, new teacher, and national education technology standards.
 We believe that an active discourse regarding pedagogy (inclusive of the New York State Learning Standards) can be utilized to instill knowledge and professionally prepare teacher candidates. This discourse also fosters community understanding regarding equity and the needs of diverse and exceptional students.  We further believe that practical opportunities to apply the learning community’s knowledge and understanding must be provided to all community members. Reflection within the learning community upon the results of assessment, in turn, inspires personal and collective growth. Our learning community exists within the Daemen College learning community and its wider constituencies, where resources, technology, support services, information, and due process rights empower both faculty and candidate.

I.
COURSE DESCRIPTION

EDU 327 is a capstone course, taken concurrently with student teaching. (The prerequisites for student teaching also apply for this course). Student interns are challenged to document how course work and practicum experience have prepared them for a career in teaching, by writing a learning experience based on their student teaching experience. Students will be required to infuse instructional technology into each learning experience and into a final oral presentation* to the class with selected members of the Daemen College Community in attendance. The learning experience is intended to be the centerpiece for an (on-line) portfolio that documents how, at the time of graduation, the student intern has meet the standards established by the Daemen College Education Department.

This course will provide a national as well as a state perspective on educational reform. Students will develop a learning experience based on state and national standards for teaching and learning. Norms of collegiality and peer review protocols will be established as part of the facilitation training designed to create and maintain a professional learning community. As a learning community, students will conduct peer reviews to ensure that congruency among content, instruction, assessment and the New York learning standards is explicitly documented in each learning experience. Implications of the learning standards with respect to individuals with special needs will be addressed. Students will be required to document how they will differentiate instruction by constructing a modification table. 

At Daemen College, the preparation of teacher interns who are reflective facilitators of learning is centered on developing the knowledge, skills, and dispositions of effective teachers based on the principles of: Equity, Teaching and Learning, Data Strategies/Assessment, and Technology. Course objectives for EDU327 will address all four principles of the conceptual model as they apply to elementary educators. Our conceptual framework is supported by the INTASC standards as outlined below; 

· Equity (INTASC standard 3)

· Reflective Teaching and Learning (INTASC standard 1, 2, 4, 5, 7, 9 and 10)

· Data Strategies/Assessment (INTASC standard 8)

· Technology (INTASC standard 6)

*Note: This course is designed to meet the Presentation component of the Daemen College core requirement. Students must self-assess final presentations using the Self-assessment Summary Sheet for Final Presentation. The specific requirements for the final presentation are included in the Presentation Rubrics for Content, Mechanics, Style, and Final Requirements. The presentation portion of this course is worth 15% of the final class grade.

II. INTASC Standards Addressed and Assessed 

	Standard Areas
	Evidence

	Standard 1 – Knowledge of Subject Matter

The candidate understands the central concepts, tools of inquiry, and structure of the discipline he or she teachers and can create learning experiences that make these aspects of subject matter meaningful to students.
	A congruency table links each learning objective to an assessment tool, aligned to a specific performance indicator from NYS Learning Standards. The peer review process specifically addresses how well the student intern meets each NYS standard used in the learning experience.

	Standard 2 – Knowledge of Human Development and Learning

The candidate understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.
	The learning experience addresses the prior knowledge a student needs to be successful.

The peer review process specifically addresses how well the student intern engaged and challenged the students who took part in the learning experience.

	Standard 3 – Instructional Strategies for Diverse Learners

The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.
	Accommodation table outlining modifications to the environment, instruction, and the task, as well as the rationale and benefit of each modification. Resource lists and supporting documentation are also required to demonstrate that learning opportunities have been adapted to diverse learners. The peer review process specifically addresses how well the student intern adapted the learning experience for the range of student abilities in the classroom.

	Standard 4 – Multiple Instructional Strategies

The candidate understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.
	Essential questions and enduring understandings are stated and facilitative instructional strategies are identified. The peer review process specifically addresses how well the student intern provided scaffolding for students to make real-world connections and grow intellectually.

	Standard 5 – Motivation and Management

The candidate encourages an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interactions, active engagement in learning, and self-motivation.
	Classroom rules and procedures are stated.

Floor plans of the classroom are draw and explained in relation to how they relate to motivation and management issues. The peer review process specifically addresses how well an intern motivates students to become intellectually, emotionally, and/or physically involved in ways that result in higher achievement.

	Standard 6 – Communication and Technology

The candidate uses knowledge of effective verbal, non-verbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.
	Teacher interns explain how they have integrated instructional technology into the learning experiences in the procedure section. As a culminating whole class activity, teacher interns create a PowerPoint presentation that shows how they met the INTASC standards. Teacher interns have the option of posting peer reviewed learning experiences on-line. The peer review process specifically addresses how well the student intern integrated technology to enhance instruction in the learning experience. 

	Standard 7 – Instructional Planning

The candidate plans instruction based on knowledge of subject matter, students, the community, and curriculum goals.


	Learning experience goals, guiding questions and objectives are provided.

A unit plan overview is provided in the learning experience.

	Standard 8 – Assessment of Learning

The candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.
	An assessment plan and tools, teacher exemplar, and student benchmarked papers at the developing, proficient and distinguished levels are provided in the learning experience. The peer review process specifically addresses how well the student intern’s assessment plan measures student performance relative to each performance indicator. 

	Standard 9 – Professional Development

The candidate is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals) and who actively seeks out opportunities to grow professionally.
	Students participate in the NYSATL peer review process as reviewer, recorder, facilitator, and presenter. 

As a facilitator, student interns write peer review comments based on group feedback.

As a presenter, student interns respond to peer and instructor’s comments by editing the mid-term version of the learning experience. Student interns record impressions and ideas of the both their learning experience and the peer review process in the Reflection section of the final learning experience. 

	Standard 10 – School/Community Involvement

The candidate fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well being.
	Teacher interns include the facilitation notes from the mid-term peer review as supporting documentation. The documentation includes, the date and location of the peer review, a list of participants who took part in the peer review process and the role they played, as well as, a summery of the group’s feedback. Teacher interns are encouraged to include artifacts such as parental contact logs, list of community agencies or resources, lists of school resources, and parent letters as supporting documentation in the learning experience.


III.  
REQUIRED READINGS:

New York State Academy for Teaching and Learning. (2001) Statewide peer review. Working the Diamond).  The University of the State of New York.  The State 

Education Department.  Albany, NY.

Stronge, H. and Hindman, J. (2003) Hiring the best teachers. Educational Leadership, 48-52 

Optional 

Stronge, J. (2002) Qualities of Effective Teachers. Association for Supervision and Curriculum Development, Alexandria, VA 22311-1714

IV.
COURSE OBJECTIVES

Students completing EDU 327 should be able to: 

A. Establish norms of collegiality as the foundation for a learning community.

B. Examine and discuss the research on educational reform from a national and state perspective. (Graduate level students only)

C. Write a learning experience that incorporates the NYS Learning Standards and instructional technology.

D. Document the alignment among curriculum, instruction, and assessment to learning standards.

E. Design and discuss accommodations addressing the specific learning needs of individuals with special needs.

F. Develop assessment tools, including rubrics and benchmark papers, to score student work.

G. Participate in the New York State Academy for Teaching and Learning Peer Review Process.* 

H. Facilitate the peer review process as part of a team.*

I. Incorporate feedback from the peer review process into a final presentation using instructional technology.*

* Requires students to read, write, speak, and listen effectively to acquire, develop, and convey ideas to demonstrate a broad mastery of learning within the teaching discipline.

V.
COURSE REQUIREMENTS


A. Classroom Rules and Floor Plan: Teacher interns develop a set of rules and a classroom layout for use as a first year teacher. Practicum experience should inform, but not dictate the teacher intern’s response.

B. Congruency Table: Based on a lesson that the student intern has taught or is planning to teach as part of student teaching, the intern identifies a performance indicator from the NYS Learning standards and aligns it with: 1) student task(s), 2) learning objective(s), 3) student outcome(s), and 4) assessment tool(s) to demonstrate the structure of a standards based lessons.

C. Assessment Tool and Teacher Exemplar: Based on a lesson that the student intern has taught or is planning to teach as part of student teaching, the intern identifies a performance indicator from the NYS Learning standards, designs a student task and creates a rubric designed to assess the performance indicator. The intern also creates a teacher exemplar to document a full credit response to the specified task.

D. Reflective Feedback: Teacher interns self and peer-assess all homework assignments. Homework assignments are peer reviewed in class. No make ups will be allowed for missed reviews due to absence or tardiness. Each student intern writes three sets of facilitation comments for; 1) a paper review of a learning experience created by a student who completed the course in a previous semester, 2) a live review for an in-service teacher who is currently refining a learning experience, and 3) a peer who presented a learning experience for the mid-term requirement. In addition, as part of their own learning experience, student interns write a reflection section.

E. Learning Experience (Mid-term and Final): Student interns follow the NYSATL format and the guidelines established by Daemen College to write a learning experience for a mid-term peer review. Based on peer and instructor feedback, the teacher intern revises and refines his/her learning experience to be submitted as the final course requirement.
F. Final Presentation: Using presentation software, the student intern makes a whole class presentation (~10 minutes) that documents how he/she has addressed mid-term review comments to create a standards based learning experience. 
VI.
GRADING

Specific evaluative criteria includes:

A. Classroom Rules and Floor Plan 



  20 points

B. Congruency Table





  10 points

C. Assessment Tool and Teacher Exemplar


  20 points

D. Reflective Feedback





180 points

1. In-Class Assignments

(120 points)
2. Facilitation Comments

(60 points)
E. Learning Experience





620 points

1. Mid-term 


(200 points)
2. Mid-Term Residual

(20 points)
3. Final



(400 points)
F. Final Presentation





 150 points

Total Points




 
          1,000 points

Assignments will be graded for linguistics as well as content.  Please be sure to proof read all materials prior to submission for grading.

Unless otherwise indicated (e.g. in class work) all assignments must:

· be typed or word-processed

· contain the correct heading

· be paginated and stapled if they are more than one page in length
· When e-mailing files; include your name as part of the file name and send your documents in MS Word.
Grades will be assigned using the following:

Evaluation Scale

A……………………1,000 – 940

A-…………………...   939 – 900

B+…………………..   899 – 870

B……………………   869 – 840

B-…………………...   839 – 800

C+…………………..   799 – 770

C……………………   769 – 740

C-…………………...   739 – 700

D……………………   699 – 600

F………………………   (600 

Note: At the instructor’s discretion, your mid-term learning experience score (out of 200 points) may be replaced with half of your final learning experience score (out of 400 points).  This will only be considered when your percentage score on the final is higher than the percentage score on your mid-term learning experience. That is to say, the instructor will only implement this grading option to increase your final score. The instructor will only consider this assessment modification if the student has participated in the mid-term peer review process (all aspects) and submitted a learning experience to the instructor at the mid-term for feedback.

All assignments must be word processed/typed or they will not be graded.  “Handwritten” assignments will receive an automatic 0 and will not be eligible for resubmission.  All work should attend to the established rule of conventional English.  Work which is submitted will be corrected for linguistics, as well as for content.  You should proofread your work carefully to eliminate grammatical errors and typos before submission.  All work must also follow the stylistic standards established by the American Psychological Association (see Publication Manual of the American Psychological Association, 5th ed., pp. 168-222).

All course requirements must be completed.  Any student who fails to complete any single assignment will receive an incomplete in the course, regardless of the number of points accumulated.

All work for this course is due when assigned and will be collected at the beginning of class on the specified date.  Two Percent (2%) of the grade will be deducted automatically for each calendar day that the assignment is late.  Assignments will not be accepted via e-mail without prior approval. No assignments may be submitted after the last class.

Drafts of assignments will be reviewed by the instructor as long as they are submitted one week prior to the due date.  All reviewed materials must be resubmitted with the edited work.

VII.
ATTENDANCE

Attendance is required.  While consideration for exceptional weather and personal circumstances will be given, absent students are held responsible for all material presented in class and due in class.  More than one unexcused absence will result in a lower grade.  All handouts will be available on Blackboard prior to each class session.  The teacher intern is responsible for obtaining class notes if he/she missed a class.

VIII. PROFESSIOANL BEHAVIOR POLICY

The College reserves the right to dismiss or request the withdrawal of any student whose academic standing, conduct, or manner renders his/her continued attendance at Daemen College undesirable.  Similarly, unprofessional and/or disruptive behavior within the classroom setting during instructional time is not permissible and may, at the instructor’s discretion, result in the student being asked to leave the class and/or campus security being contacted to escort the student out of the classroom. If a student is perceived as a danger to himself, herself, or others, the dean of students may propose an interim suspension until a hearing is held.  Any student removed from class will have a right to a hearing.

Classroom rules:

1) Follow the directions given by your instructor.

2) Turn cell phones off or to vibrate

3) Use professional language. (Please do not use profanity)

4) Only one person talks at a time

5) To be determined (TBD) with class input

Note: See also the student handbook for rules of proper conduct. 

Academic Integrity Statement 

Academic dishonesty, of which cheating and plagiarism are the most common examples, is a serious violation of the principles of higher education.  Daemen College takes the position that academic honesty is to be upheld with the highest degree of integrity.  The College has a responsibility to support individual thought and the generation of new ideas.  This cannot be done when violations of academic honesty go unchallenged.

Examples of academic dishonesty include, but are not limited to:

1.   use of any unauthorized assistance in taking quizzes, tests, or examinations;

2.   dependence upon the aid of sources beyond those authorized by the instructor in writing papers, preparing reports, solving problems, or carrying out other assignments; or

3.   the acquisition, without permission, of tests or other academic material belonging to a member of the College faculty or staff.

4.   any form of plagiarism, which includes, but is not limited to:

a.   the use, by paraphrase or direct quotation, the published or unpublished work of another person without full and clear acknowledgement; or

b.   the unacknowledged use of materials prepared by another person or agency  engaged in the selling or distributing of term papers or other academic materials.

In an instance where there has been a violation of the principles of academic honesty, the instructor may choose to follow one or more of a number of possible alternatives including, but not limited to: (1) automatic failure of the work; (2) automatic failure of the entire course; (3) recommending expulsion from the degree program; or (4) recommending expulsion from the College. The student may appeal the instructor’s determination in accordance with the Grade Appeal Procedure.

When a faculty member determines a violation of academic honesty has occurred, he/she will first notify the student in writing.  A copy of this letter, together with a written description of the case, with supporting evidence will also be submitted to the Dean of Graduate Studies.  Should there be no additional notifications of academic dishonesty, the initial record will be destroyed one year after the student’s graduation from Daemen College.

Upon receipt of additional reported offenses, the Dean will formally present the materials in the file to the Committee for review and recommendation of any additional sanctions beyond those imposed by the instructor.  The Dean will also notify the student that the materials will be the subject of Committee deliberation and will recommend that the student write a letter regarding the offense to the Committee for purposes of clarification, explanation or denial.  Committee review will be held in a timely manner as determined by the Committee.  All faculty members who have reported offenses on the part of the student will be invited to participate in the deliberations.  In cases where expulsion is recommended, either from the degree program or the College, final authority rests with the Dean of the College.
IX. STUDENTS WITH DISABILITIES

Daemen College does not discriminate against people with qualified disabilities in programs, activities, or services offered. The College is committed to compliance with Section 504 of the Federal Rehabilitation Act of 1973 and the Americans With Disabilities Act. The College campus and buildings provide access for students with physical disabilities. All students must be able to communicate in a manner that will allow instructors to evaluate their course performance. Students or applicants with disabilities who have any questions concerning the College's nondiscrimination policy or who request consideration of accommodations with respect to admission or course participation should consult the College's policy on Accommodation of Student with Disabilities (p.126).
If you have a disability or suspect that you have a disability that requires any type of accommodation to fulfill the requirements of this course, please contact the Learning Center at 839-8333, immediately. Students with a documented disability are invited to meet with me during my office hours to arrange accommodations to complete the requirements for this course.

X.  Assignment Record Sheet
	Assignment
	Date

Due
	Point Value
	Score

	Class assignment:  Rules Review (in class)

In-class assignment
	Class 1

Date:
	5


	

	Two copies of your classroom rules and procedures

Class Floor Plan

In-class assignment
	Class 2

Date:
	10

10

5
	

	Review comments: sample learning experience

In-class assignment (http://www.daemen.edu/offices/teacher_leader/experiences.php)
	Class 3

Date:
	10

5
	

	First draft of congruency table (LE outline)

In-class assignment
	Class 4

Date:
	10

5
	

	Review comments for a live review (in class)

Draft of your rubric used to score student work

Sample of teacher generated exemplar of student work
	Class 5

Date:
	20

10

10
	

	Learning experience due for midterm review

In-class assignment
	Class 6

Date:
	-

5
	

	Midterm presentation of Learning Experience

Residual Mid-Term Score

In-class assignment

Midterm peer review presenter comments or notes
	Class 7, 8, 9 or 10

Dates:


	200

20

30

20
	

	Facilitator review comments/ self assessment 

(Hard Copy)

Facilitator review comments: E-mailed to group / instructor


	Class 11

Date:
	30

10


	

	Final copy of Learning Experience (paper)

In-class assignment
	Class 12

Date:
	400

5
	

	Overall presentation checklist

PowerPoint Mechanics

PowerPoint On-screen Presentation (Format)

Self-assessment

Comments/Participation in classmates peer review
	Class 13, or 14

Dates:
	50

50

50

10

20
	

	
	TOTAL
	1000
	


Note: In-class assessments are subject to change
	INTASC

Standard
	Objective
	Course Requirement
	Assessment Tool
	Point Value 

(% related to standard)

	1


	B

C

D
	None

E

B
	None (graduate level only)

Mid-term and Final Checklists

Congruency Table Rubric
	----------------

620 (190 pts)

10 (10 pts)

Overall Weight 20%

	2


	A

C
	A

E


	Floor Plan Rubric

Mid-term and Final Checklists


	20 (10 pts)

620 (40 pts)

Overall Weight 5%

	3


	C

E
	E

E
	Mid-term and Final Checklists

(Accommodation Table Rubric)
	620 (50 pts)

Overall Weight 5%

	4


	C
	E
	Mid-term and Final Checklists
	620 (50 pts)

Overall Weight 5%

	5


	A

C
	A

E
	Rules Rubric
	20 (10 pts)

620 (40 pts)

Overall Weight 5%

	6


	I
	F
	Final Presentation Rubric
	150 (150 pts)

Overall Weight 15%

	7


	C
	E
	Mid-term and Final Checklists
	620 (50 pts)
Overall Weight 5%

	8


	C

F


	F

C
	Mid-term and Final Checklists

Rubric Rubric

Teacher Exemplar Rubric
	620 (180 pts)

10 (10)

10 (10)

Overall Weight 20%

	9


	G
	D

E
	Feedback Rubrics

Mid-term and Final Checklists
	180 (130)

620(20)

Overall Weight 15%

	10


	G

H


	D

D


	Feedback Rubric

Feedback Rubric
	180 (50)

Overall Weight 5%


XI.  Alignment Guide

XII.  Bibliography (Draft)
DuFour, Richard, Eaker, Robert, 1992. Creating the New American School, A Principal’s 

Guide to School Improvement. National Educational Service, Bloomington, 

Indiana.

DuFour, Richard and Eaker, Robert, 1998. Professional Learning Communities at Work, Best Practices for Enhancing Student Achievement, National Educational 

Service, Bloomington, Indiana

Marzano, Robert J. and Kendall, John S. 1996. National Association of State Boards of Education.  Issues in Brief.  The Fall and Rise of Standards-Based Education.  

Moseley, Christine, 2000.  Teaching Teachers.  Standards Direct Preservice Teacher 

Portfolios.  February 

National Commission on Excellence in Education, 1983.  A Nation At Risk. Washington, DC.  Government Printing Office. pp. 5-6, 24-33.

New York State Academy for Teaching and Learning , 2001.  Statewide Peer Review.  

Working the Diamond.  The University of The State of New York.  The State 

Education Department.  Albany, NY.

New York State Education Department. Elementary Middle, Secondary and Continuing Education.  Questions & Answers – Raising Standards, Building Local Capacity, and Reporting Results.

Little, Judith Warren, Gearhart, Maryl, Curry, Marnie and Kafka, Judith.  Looking at 

Student Work for Teacher Learning, Phi Delta Kappan.  The Professional Journal For Education.  November 2003.  Volume 85, Number 3.

Marzano, Robert J., A Comprehensive Guide to Designing Standards-based Districts, 

Schools, and Classrooms.  Robert J. Marzano and John S. Kendall.

Plato, 1989. The Republic and Other Works. Translated by B. Jowett.  Anchor Books.  

Doubleday  Dell Publishing Group,  Inc. 1540 Broadway,  New York, New York 

10036.

Prisoners of Time. Report of the National Education Commission on Time and Learning.

Publication Manual of the American, 2001. American Psychological Association
Fifth Edition.  Washington, DC.

XIII. Tentative Schedule

Class 1:
Introductions and Expectations




Establishing a Learning Community




Rules, Procedures, and Protocols




Classroom Rules Samples




Pop: An Introduction




Name Game / Technology




Course Overview / Blackboard




Handout: NYSATL Book




Observation Tools / Equity - GESA

Class 2:
Writing a Learning Experience




Peer Review Protocols




Mini-peer Review / Class Rules and Procedures




Why Write a Learning Experience?




An Example of a Learning Experience




Critical Review of a Learning Experience




Feedback / Rubric

Class 3:
NYS Learning Standards (Please bring your NYS Standards Books)




NYS Teaching Standards – Flow Diagram




State and National Standards




The Language of the Standards




Congruency Table: An Alignment Guide




Additional Learning Experiences – Samples
Class 4:
Assessment / Peer Review Protocols




Warm and Cool Comments




Roles: Reviewer, Facilitator, Recorded, & Teacher




Common Problems: Frequently Asked Questions




Tips: Some Things to Keep In Mind




Assign Peer Review Groups
Class 5:
Live Peer Review




Establish Peer Review Groups Schedules

Class 6:
Facilitator Training

Class 7:
Class Peer Review:  Who: ________

Class 8:
The Interview Process / Class Peer Review:  Who: ________

Class 9:
The Interview Process / Class Peer Review:  Who: ________

Class 10:
Debriefing the Peer Review Process

Class 11:
Debriefing the Peer Review Process




Congruency Table




Assessment Tools




Modification Table




Final Scoring Guide

Class 12:
Incorporating Instructional Technology




Powerpoint (Scoring)




On-line Learning Experiences – NYSATL Template




Lab Time

Class 13:
Final Presentations

Exam: (14)
Final Presentations







�  The faculty has adopted the Standards for Teacher Educators and has committed to an adapted version of the Interstate New Teacher Assessment and Support Consortium (INTASC) standards, the National Board for Professional Teaching Standards, and the National Education Technology Standards as guiding standards for the Education Department of Daemen College in an effort to prepare teacher candidates to teach to the NYS learning standards.  


� The above philosophy is derived in part from Section 4-2.5 Standards for Regents Accreditation of teacher education programs/ Standards of quality
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